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A Visual Analysis of Classroom Assessment Practice Researches

in International Journals from 2011 to 2020
HUANG Guangfang, XIONG Rui
(School of Foreign Languages , Hubei Univ. of Tech., Wuhan 430068 ,China)

Abstract: This study is based on SSCI, SCIEXPANDED and A &. HCI journals from the Web of Science
Core Collection database, and analyzes the publication and the regional distribution, the published jour-
nals, the core research domains and the hot topics of the classroom assessment practice researches from
2011 to 2020 with CiteSpace 5.7.R5W software. The results show that the research is in a period of vigor-
ous development, and the number of publications is on the rise with five countries including the United
States, China, and Australia in a leading position; the research findings are mainly published in 10 influen-
tial international journals including Early Education and Development, Teaching and Teacher Educa-
tion ; the research mainly focuses on 10 core themes including formative assessment, assessment literacy
with teacher, classroom, and other themes as the hot topics. Based on the research progress of domestic
and foreign classroom assessment practices, some ideas are put forward for improving the future domestic
researches in this field.

Keywords: classroom assessment; assessment practice; teachers’ assessment literacy; formative assess-

ment
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A Linguistic Analysis of the Formation of Stigmatized

COVID-19 Discourse
KUANG Guiyang', LYU Zhaofang®
(1 School of Foreign Languages, Hubei Univ. of Tech., Wuhan 430068,China ;

2 School of Foreign Languages, Civil Aviation Flight Univ. of China sGuanghan 618307, China)
Abstract: This paper delves into the formation mechanism of stigmatized COVID-19 discourses on the basis
of descriptions theory. with the purpose of providing theoretical support for debunking the COVID-19 re-
lated stigmatization and more effectively eradicating the illness-related stigma. The linguistic corpus in the
paper quotes from Social Stigma Associated with COVID: A Guide to Preventing and Addressing Social
Stigma, promulgated by the World Health Organization. The results of this study indicate that stigmatiza-
tion is a new semiosis, stigmatization takes place in the acquisition of meaning by a signifier, while the sig-
nified is removed. Stigmatization is an attribution of biased value rather than referring to the object being
signified, it is the biased attribution that sets up the reference between the object and the signifier. As a re-
sult the nomination of the object is stigmatized.

Keywords: linguistic analysis; COVID-19 disease; stigmatization
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