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A Visual Analysis of Teaching Style Research in

International Journals from 2010 to 2020
WU Lin, LI Na
(School of Foreign Languages , Hubei Univ. of Tech., Wuhan 430068, China)
Abstract: Teaching style means that teachers show a long lasting preference for a certain teaching method
under the guidance of teaching beliefs. It varies from person to person. This paper uses Citespace software
to make an in-depth visual analysis of 481 articles on the study of international teaching style from 2010 to
2020 in the Web of Science database, aiming to explore research institutions; features of research develop-
ment; research focus and so on. It is found that the research background on teaching style is increasingly
closely related to specific disciplines in recent years; the research focuses on the matching relations be-
tween teaching styles and learning styles; the research are inclined to use quantitative method.

Keywords: teaching style; Citespace; research focus; features of research development
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